School improvement needs analysis of the public primary schools in Istanbul  by Dağ, Şükran & Gümüşeli, Ali Ìlker
Available online at www.sciencedirect.com
1877–0428 © 2011 Published by Elsevier Ltd.
doi:10.1016/j.sbspro.2011.04.176
Procedia Social and Behavioral Sciences 15 (2011) 2716–2721
WCES-2011
School improvement needs analysis of the public primary schools in 
Istanbul 
ùükran Da÷ a *, Ali ølker Gümüúeli b
aYildiz Technical University, School of Foreign Languages, Istanbul 34810, Turkey 
bYildiz Technical University, Educational Sciences, Istanbul 34810, Turkey 
Abstract 
The aim of this study is to analyze the school improvement needs of the public primary schools in Istanbul by considering the 
basic elements of school improvement and using these elements as the criteria of the school improvement needs analysis. 
According to the research results related with the first problem, it can be said that the school improvement needs of the schools 
are not so different in the subject of features of effective schools with respect to perceptions of the teachers working at the 
primary schools in Istanbul. 
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1. Introduction 
Improvement is the process of change in quality and quantity from smallness to bigness or from simplicity to 
complexity (Baúaran, 2006, 147). Therefore it can be called as a positive process. Measuring improvement brings 
improvement of criteria (Morley, 1999, 14). Continuous improvement is the lifelong continuation of the journey of 
quality and it is necessary in schools (Çelik, 2003, 197). Making the school survive according to its goals is caused 
by the use of human and material resources efficiently (BursalÕR÷lu, 2002, 6). This is one of the features of school 
improvement which we define as the process of making the school effective. School improvement helps dealing 
with changes. Thus quality and standards of teaching develop (Dean, 1998, 27). 
Improvement planning is a means of school improvement which consists of a long-term strategic plan with the 
current assessment of the situation at the beginning and a short-term plan that forms the goals to be carried out for 
the next year. The schools defined as successful are the ones which include personnel, administrators, parents and 
students to this process. Planning and review of it spread through every part of the school. The responsibility of 
fulfilling the targets and success criteria are clearly determined and the evaluation of success is not only summative 
but also consistent (Merrett, 2000, 34).  
Knowing where you are heading is one thing; knowing how to get there is another matter altogether. It isn't all that 
easy to know where you're heading in a rapidly changing world. Educators wish desperately to know the direction 
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that education will take, but defining what constitutes 'good schooling' for the pupil of tomorrow is no easy task 
(Dalin, 2004, 16). However, school improvement is not a mystery. Incremental, even dramatic, improvement is not 
only possible but probable under the right conditions (Schmoker, 1999, 1). 
1.1. School Development Process 
Effective school improvement processes are cyclical and continuous. There is no definite beginning or ending 
for it. The school improvement process developed by Shewhart consists of four basic activities (Rinehart, 1993): 
a) Planning: developing plans for improvement 
b) Application: applying plan 
c) Evaluation: evaluating the result according to certain criteria 
d) Action: arranging strategies according to the criteria which are met in a better way. 
1.2. The Need for School Development 
Ideally, schools (as organizational units) define their own improvement needs, design their improvement efforts, and 
evaluate them as to whether those needs have been met. Theories about schools as learning organizations often 
depict this kind of improvement (i.e., learning) process. In practice, however, schools often need some form of 
external pressure to start improving. This pressure can be beneficial (i.e., a positive influence) for schools able to do 
that, but it can be damaging (i.e., a negative influence) for schools that do not have the skills to initiate change, 
especially if they do not receive adequate support (Reezigt, Creemers, 2005, 409-410). Needs Analysis; 
x Helps with defining the process to follow in school improvement and what to study in this process. 
x Provides the information which helps planners to decide on the process appropriately. 
x Raises the rate of approval of the decisions taken. 
x Develops the coordination in school. 
x Facilitates the solutions of the problems which may occur in the planning phase. 
1.3. The Elements of School Development 
A careful analysis of the current school improvement field reveals some common themes that underpin the 
principles and practice of each approach. While each theme will be discussed separately, it is acknowledged that in 
the practical day-to-day reality of school improvement they cannot be mutually exclusive. Similarly, within any 
school improvement programme these elements will be symbiotic and integral to the school improvement approach 
in question (Harris, 2000, 5).  
1.3.1. Effective Time Management 
The principals who are well developed, competent and have leadership skills are the people qualified in time 
management. Controlling time means managing time. Managing time is arranging events and facts according to 
their priorities (AçÕkalÕn, 1994’ten akt. Gümüúeli, 1996, 6). 
1.3.2. Supportive Learning Environment 
Culture and the climate of the school affect the relationships in the school. Therefore, they play an important role in 
defining successful partnership in school. According to Hargreaves and Hopkins (1994, 131), collaboration, trust, 
taking risks and a learning environment which supports constant learning for students and adults are one of the basic 
factors of the efforts of school improvement. 
2718  S¸ükran Dag˘ and Ali I˙lker Gümüs¸eli / Procedia Social and Behavioral Sciences 15 (2011) 2716–2721
1.3.3. High Standards and Expectations 
Every student needs high-quality opportunities to learn and be assessed in relation to standards. For schools and 
classrooms to meet that goal, teachers must understand what experiences students need to have to attain the 
identified standards. A thorough review of national standards documents that include recommendations for 
implementation as well as a thorough review of the literature on best practices in the areas of instruction and 
assessment is necessary (Carr, 2001, 41).  
1.3.4. Professional Development 
Schools and school communities are constantly engaged in coping with change.  In dealing with educational change, 
there is widespread support for the view that the teacher is the ultimate key.  Teachers are constantly faced with new 
challenges in their professional development.  These challenges can be externally generated, from changes in 
society, national policy on education and school policy development.  On the other hand some challenges are 
personal. Teacher growth must be integrated with school development.  The School Development Planning process 
can assist here (Merio Institute of Education and Science, 2006, 90).  
1.3.5. Curriculum and Learning 
A school’s curriculum refers to the expectations for student learning embodied in the school’s learning objectives, 
programs, and course offerings, and translates the state or district content standards into a sequenced series of 
statements about what students will learn through their school experiences. Because the curriculum is composed of 
statements about what students will learn, it is the defining characteristic of the school’s program. Everything is 
organized around the curriculum: the schedule must allow students to attend the right classes, the system of learning 
support must help students succeed in the curriculum, and teachers must form teams and plan their instruction to 
maximize student learning of the curriculum (Danielson, 2002, 77).  
1.3.6. Effective School Leadership 
School leadership is a kind of approach which provides effective use of human and material resources, participation 
of the personnel to the decision taking process, empowerment of the personnel, makes the personnel share the vision 
of the school and aims to prioritize moral values in applications and increase student success. 
1.3.7. Evaluation 
In the context of SDP, evaluation is a description of how things are, measured against how they should be if the plan 
works out according to expectation.  The information on how things should be is found in the priorities, targets, and 
tasks that the school has preset in the design stage of SDP; while the information on how things are is found in the 
evidence collected during the evaluation stage of SDP.  The linkage between these two classes of information is 
established by developing success criteria and by collecting evidence in order to test the criteria (Merio Institute of 
Education and Science, 2006, 3).   
1.4. School Development Applications in Turkey 
In our country, ‘School Development Model’ which is based on collaboration and taking part in management has 
been developed. It aims to succeed in planned work and to provide the participation of all shareholders in 
continuous development process in which each school prepares the strategic plan of the school. This planning 
process helps the school to define the route to reach the improvement targets and provides the vision to follow. In 
the studies focused on the aims and improvement goals of the school, the use of resources, defining the priorities 
and criteria which are going to be used in constant evaluation, strategic plan and school improvement plan are 
necessary. School development plan arranges the current situation and the information related with the situation 
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which is aimed in the future. The main target in school development is development of basic aims and qualifications 
of education, increase in the student achievement and improvement of physical and human resources of school. 
2. Purpose 
The  aim  of  this  study  is  to  analyze  the  school  improvement  needs  of  the  public  primary  schools  in  Istanbul  by  
considering the basic elements of school improvement and using these elements as the criteria of the school 
improvement needs analysis. In the framework of the aim of the study, these questions have been answered. 
1. According to perceptions of the teachers, how much do primary schools have each of the dimensions of 
effective school characteristics of effective time management, supportive learning environment, high standards 
and expectations, professional development, curriculum and learning, effective school leadership and 
evaluation? 
2. Is there a significant difference between perceptions of teachers according to their seniority? 
3. Is there a significant difference between perceptions of teachers according to their educational background? 
4. Is there a significant difference between perceptions of teachers according to the number of the students of the 
school? 
5. Is there a significant difference between perceptions of teachers according to the number of teachers in the 
school? 
6. Is there a significant difference between perceptions of teachers according to the style of teaching? 
3. Method 
This study analyzing the school improvement needs of the public primary schools in Istanbul by considering the 
basic elements of school improvement and using these elements as the criteria of the school improvement needs 
analysis used the scanning model. The universe of the research, which is realized in the survey model, consists of 
697 teachers working in 30 primary schools in Beúiktaú in Istanbul. 109 teachers have been included in the research 
sample. 
The data for the study obtained via needs analysis of the school improvement scale, developed by Gerald C. Ubben, 
Larry W. Hughes and Cynthia J. Norris. The questionnaire was formed of seven dimensions to define the needs of 
school development. The dimensions are (1) effective time management, (2) supportive learning environment, (3) 
high standards and expectations, (4) professional development, (5) curriculum and learning, (6) effective school 
leadership, (7) Evaluation. 
4. Findings  
The findings of the study have been summarized below. 
4.1. Descriptive Statistics of School Development Needs Analysis Questionnaire 
Dimensions N & S
1 Effective time management 109 3.15 0.93 
2 Supportive learning environment  109 3.46 0.84 
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3 High standards and expectations 109 3.30 0.98 
4 Professional development 109 3.28 0.92 
5 Curriculum and learning 109 3.24 1.04 
6 Effective school leadership 109 3.30 1.18 
7 Evaluation 109 3.40 0.84 
General 109 3.31 0.84 
According to perceptions of teachers the primary school are in need of the development of the dimensions in order 
as supportive learning environment (& =3.46), evaluation (& =3.40), high standards and expectations  (& =3.30),
effective school leadership (& =3.30), professional development (& =3.28), Curriculum and learning (& =3.24) 
and effective time management (& =3.15). According to the research results related with the first problem, it can be 
said that the school improvement needs of the schools are not so different in the subject of features of effective 
schools with respect to perceptions of the teachers working at the primary schools in Istanbul. 
4.2. The groups of teachers showed no meaningful difference at none of the dimensions related with the school 
improvement planning in the context of effective school features of the primary schools according to 
occupational seniority levels. 
4.3. There was a indicative difference between the dimensions of time, basic commitment and evaluation 
between the groups of associate and undergraduate degrees. 
4.4. The perceptions of teachers showed a significant difference at the dimensions of basic commitment and 
evaluation according to the number of students. 
4.5. There was a meaningful difference at the perceptions of teachers only at the dimension of basic commitment 
according to the number of teachers. 
4.6. The perceptions of teachers showed a valid difference at the dimensions of basic commitment, staff 
development and leadership according to the type of education. 
5. Comments 
First of all, according to the findings of the study, there should be researches on the dimensions of professional 
development, curriculum and learning and effective time management to develop at the first place.  
This study covers only the perceptions of the teachers but the perceptions of the principals of the schools are also 
important. To get this, some studies should be carried out on the perceptions of the principals about the needs of 
school improvement.  
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